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Section 10. MWF 9:30-10:20 Smith 110 mharvey2@washcoll.edu  
Office: Daly 205 Office hours: M-F 10:30-11:20 and by appointment (410) 778-7889 

               
 
1. INTRODUCTION 

What is leadership? There are many possible definitions: a position of authority, the exercise of 
power, the ability to persuade or inspire others to carry out the leader’s will. Is leadership a trait 
that a few possess, or a role anyone can play? Is it a function that all groups require, or an 
enchantment people should grow out of? Should we be hopeful about leadership, or skeptical? 

In this course we will explore these questions by reading stories, from an ancient Mesopotamian 
epic to holy texts to Shakespeare to a modern novel. Why imaginative literature? Because we are 
seeking not just information about leadership—models and surveys and statistics, the stuff of the 
social sciences—but understanding and even wisdom. “Information is endlessly available to us; 
where shall wisdom be found?” That is the question posed by the famed literary scholar Harold 
Bloom in How to Read and Why. And the answer, according to Bloom, is literature. Reading 
works of literature, Bloom says, “returns you to otherness,” to connections with others’ lives and 
feelings. In a similar vein, one of the most fascinating writers of our time, the Anglo-Indian 
Salman Rushdie, tells us, “Literature is where I go to explore the highest and lowest places in 
human society and the human spirit, where I hope to find not absolute truth but the truth of the 
tale, of the imagination and of the heart.”  

What Bloom and Rushdie speak to—the potential of literature to teach us profound lessons about 
the human condition—is the theme of this course. We will read literature to help us understand 
how leadership works: but also to gain a sense of how leadership feels, what the “truth of the 
heart” tells us about leadership, people, and power. 

2. LEARNING GOALS 

1. Read classic works of literature that stimulate your thinking about leadership 
2. Study images that dramatize and interrogate leadership and power between people 
3. Exercise your reading, writing, speaking, and listening skills 
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George C. Scott as Patton 

(1970) 

4. Develop a critical understanding of power, authority, identity, purpose and ethics in the lives 
of groups and individuals. 

3. THE CNW PROGRAM  

Washington College’s CNW program offers small, seminar-style 
courses that stress writing and other fundamental skills for first-year 
students. As part of the CNW program, this course has the following 
design elements: (1) an emphasis on writing, and in particular 
relatively short and frequent expository assignments; (2) a 
consultation component with the college’s Writing Center to 
augment writing instruction; (3) an experiential component 
consisting of a trip to the National Gallery of Art; (4) oral 
communication, in the seminar format and in individual 
presentations; (5) computing competencies, in word processing, 
online research, the course Blackboard site, and the use of an online 
anti-plagiarism resource; and (6) a session on library research 
conducted by a WC reference librarian. 

The CNW program is also intended to increase your awareness of and sense of connection to 
local, national, and global communities. This course, a Spring CNW, has a global emphasis. It 
will give your thinking about leadership a broad historical and cultural context. 

4. ATTENDANCE POLICY  

Attendance is mandatory. 

5. GRADING 

There are no exams in this course. There may be occasional in-class writing assignments, graded 
or ungraded. The course grade includes these elements: 

A. Participation ................................................................................................14 pts. 
B. Two oral presentations, each 3 points ...........................................................6 
C. Five reaction papers (1-2 pages), each 3 points ..........................................15 
D. Essays 

Essay 1 (3-4 pages)......................................................................................10 
Essay 2 (4-5 pages)......................................................................................15 
Essay 3 (5-7 pages)......................................................................................20 
Essay 4 (5-7 pages)......................................................................................20 
Optional final essay (8-10 pages) ................[replaces two lowest essay grades] 

Total ...............................................................................................................100 pts. 

 
6. ASSIGNMENTS 

A. Participation. It is vital to attend class, to be prepared, and to participate by active listening 
and thoughtful contributions to discussion. Taking notes is recommended: good notes, not 
surprisingly, will help you write better essays. 



 3 

 
 

Toshiro Mifune and Takashi Shimura in Akira Kurosawa’s 
classic Seven Samurai (1954) 

 

 
 

Denzel Washington as Coach Herman Boone  in Remember the Titans (2000) 

 

B. Oral presentations. During the semester, each student will make two short presentations on a 
text, image, song, video, website, or movie. These presentations will be three to five minutes 
long. The first will be an individual presentation, and the second will be a collaboration by a 
team of three students. Guidelines for presentations are provided below (p. 17). 

C. Five reaction papers. These are short 
1-2 page papers in which you think or 
ask a question. Reaction papers may be 
prospective (looking ahead at material 
we will discuss that day in class), or 
retrospective (looking back at something 
we have recently read). You may write 
collaborative reaction papers (no more 
than two students per reaction paper). 
Reaction papers are due punctually at the 
start of class, in a hard copy. They can be 
quite informal, and may be printed or 
handwritten, single- or double-spaced. I 
don’t grade reaction papers for format, 
grammar, or mechanics, just for content. 
You must turn in at least one reaction 

paper each month, beginning in February, and not more than one in any given week. Beyond that, 
you can decide when to turn them in. 

D. Essays. Essays should follow MLA format. There are four required essays over the semester, 
plus an optional final essay for students wishing to improve their grade. Prompt sheets for each 
essay are attached to this syllabus (starting on p. 18). In general, imagine that you are writing for 
an audience of your classmates or friends, who know a bit less than you about your topic. 
Additional expectations will be discussed in class. 

These essay assignments are not research papers, but thoughtful explorations of the texts we read. 
I’ll grade essays in terms of content (what you say), organization and style (how you say it), and 
mechanics (how well you follow 
accepted academic formats and 
standards of correctness). Essay 
due dates are in the schedule. 
Your final required essay (the 
fourth essay) may be a 
collaborative effort with another 
student, as long as this doesn’t 
interfere with fulfilling your 
Writing Center obligation. 

7. WRITING CENTER 

Your writing center instructor for this course is Catherine Chambers. You must fulfill your 
Writing Center obligation in order to pass this course. Writing Center appointments are treated 
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A rally in support of Burmese democracy activist Aung 

San Suu Kyi, who won the Nobel Peace Prize in 1991 but 
has been imprisoned for most of the past two decades. 

the same as our regular classes for the purposes of attendance and participation, so please don’t 
miss a Writing Center appointment without prior notification by phone or email. 

8. WORK EXPECTATIONS  

WC courses carry an expectation of a 3:1 study-to-class ratio. This course has three 50-minute 
sessions per week. Thus you are expected to spend 450 minutes, or six and a half hours per week 
studying and working for this course. This works out to an average of an hour a day, including 
weekends. If you are spending significantly less time than this on your studies and academic 
work, you’re not working hard enough. If you’re spending more time than this, let me know or 
visit WC’s Study Skills Center. 

9. STUDY SKILLS 

If you’re worried about managing the workload in this course or your other courses, the college’s 
Study Skills Center, located on the second floor of Miller Library can help. The Center assists 
students with issues like time management, reading, and note-taking. It also offers help in dealing 
with concerns like anxiety, depression, and other issues. To visit the Center contact the Director, 
Cassandra Green, at cgreen3@washcoll.edu. 

10. COURSE ETIQUETTE 

Bring the day’s reading, obviously. No hats on heads. Cell phones on vibrate or off. Don’t 
answer cell phones during class. Food in class is okay if it does not unduly distract others. 

11. BLACKBOARD  

Students can use the course Blackboard site to 
access course documents like the syllabus and 
look up their grades. The Blackboard site will 
also be used to turn in essays to turnitin.com, an 
anti-plagiarism site. 

12. DOCUMENT FORMAT  

Formal work in this course should follow MLA 
format. Details are in Diane Hacker’s A Writer’s 
Reference, which you should have from your Fall 
CNW. (If you don’t, the library has copies, as well 
as a copy of the full MLA guide. Hacker also has 
an online guide: www.dianahacker.com/resdoc/) 

13. REQUIRED TEXTS 

·  Gilgamesh. Trans. David Ferry. New York: Farrar, Straus and Giroux, 1992. 
·  The HarperCollins Study Bible: New Revised Standard Version with the 

Apocryphal/Deuterocanonical Books. Gen. ed. Wayne A. Meeks. Society of Biblical 
Literature. New York: HarperCollins, 1997. 

·  Sophocles. Antigone. Trans. Paul Woodruff. Indianapolis: Hackett, 2001. 
·  The Qur’an. 14th ed. Trans. Abdullah Yusuf Ali. Elmhurst, NY: Tahrike Tarsile, 1999. 
·  Machiavelli, Niccolò. The Prince and Other Writings. New York: Barnes and Noble Classics, 

2004. 
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The power of images: Shia supporter of 

Moqtada al-Sadr in front of burning 
military vehicle, Iraq 

·  Shakespeare, William. Hamlet. Ed. A. R. Braunmuller. Pelican Shakespeare. New York: 
Penguin, 2001. 

·  Koestler, Arthur. Darkness at Noon. New York: Scribners, 2006. 
·  Harvey, Michael. The Nuts and Bolts of College Writing. Indianapolis: Hackett, 2003. 
 
14. COURSE READER 

·  Harvey, Michael. “Leadership and the human condition.” Ch. 2 of The Quest for a General 
Theory of Leadership, eds. George R. Goethals and Georgia L. J. Sorenson. Cheltenham, 
England: Edward Elgar, 2006. 

·  The Gospel of Mary. The Gnostic Society Library. Gnostic Scriptures and Fragments. 
Retrieved Jan. 12, 2007. <www.gnosis.org/library/marygosp.htm. > 

·  Orwell, George. “Politics and the English Language.” The Orwell Reader. New York: 
Harcourt, Brace, 1956. 55-66. 

·  Media Matters. “Limbaugh touted ‘Club G’itmo, the Muslim resort.’ ” June 17, 2005. 
<http://mediamatters.org/items/200506170004> 

·  Benedetto, Richard. “Bush Defends Interrogation Practices: ‘We Do Not Torture.’” USA 
Today. November 7, 2005. <www.usatoday.com/news/washington/2005-11-07-bush-terror-
suspects_x.htm> 

·  Miles, Steven H. “Abu Ghraib: Its Legacy for Military Medicine.” The Lancet 364.9435 
(August 21-27, 2004): 725-9. 

·  Parry, John T. “The Shape of Modern Torture: Extraordinary Rendition and Ghost 
Detainees.” Melbourne Journal of International Law 6 (2005): 516-33. 

·  al-Dossari, Jumah. “A Voice from Gitmo’s Darkness.” Op-ed. Los Angeles Times. January 
12, 2007. <www.latimes.com/news/opinion/la-oe-dossari11jan11,0,4240384.story?coll=la-
opinion-center> 

 
15. NEW YORK TIMES 

To broaden your knowledge of the contemporary world, 
you are required to subscribe to the print edition of the 
New York Times. Sign up in the campus bookstore, and 
pick it up each morning (M-F) in the Daly Hall foyer. 
Please bring the previous day’s Times to our course for 
brief discussion at the start of class. (Bring Friday’s paper 
to Monday’s class.) 

An online subscription, incidentally, is not sufficient 
because you wouldn’t be able to look over articles and 
images in class—one of the aims of this requirement is to 
read, discuss, and think about the news as collaborative 
activities. 
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Our goal is to ‘imagine’ leadership—to develop an imaginative understanding of what leadership feels 
like to leaders and followers, and what sorts of problems and conflicts leaders and followers experience. 
Our starting point is three simple questions: (1) Where do we find leaders? (2) How do we recognize 
leaders? (3) What exactly do leaders do? As a first cut in answering, let us consider brief thoughts on 
each of these questions: 

(1) We find leaders where people live, especially where they live together. Leadership, it seems, is part of 
the human condition. In particular, groups tend to have leaders, as if people need certain individuals to 
step forward and carry out certain functions—planning, or making choices, or settling conflicts, or 
inducing others to carry on in the face of setbacks. It is possible to talk about self-leadership, or to see the 
relationship between two individuals as a leader-follower relationship, but in general we shall look for 
leaders where we find groups and communities. 

(2) We recognize leaders where we find followers. Leadership, by definition, is a relationship between 
leaders and followers, so that although we may begin by studying leaders as individuals, we soon realize 
that we are really studying the complex relationships between leaders and followers. 

(3) Leaders help groups think and act, and thus survive in the world. At their best, leaders give voice to 
dreams, point a direction, sense opportunities and threats, make decisions, inspire or drive others to 
contribute to the group, resist or embrace change. Or, if we wish to complicate things, we may grant that 

leaders don’t do all of these things by themselves—perhaps 
they play a role in helping others to do some of them, or 
perhaps they have some helpers who do some of these things. 
Perhaps several people share or divide the role of ‘leader,’ 
each contributing his or her specialty skill. (And of course, at 
their worst, leaders can destroy groups or cause immense 
suffering: that is part of the risk of granting power to leaders.) 

BIBLIOGRAPHIC NOTE . A good recent overview of the field of leadership 
studies is James MacGregor Burns, G. R. Goethals, and Georgia J. 
Sorenson, eds. The Encyclopedia of Leadership, 4 vols. Thousand Oaks, 
CA: Sage Reference, 2004. 

Week 1. Leadership and the human condition 

M 1/22. Syllabus W 1/24. Harvey essay F 2/2. Discussion 

READING.  Michael Harvey. “Leadership and the human condition.” Ch. 2 of The Quest for a General 
Theory of Leadership, eds. George R. Goethals and Georgia L. J. Sorenson. Cheltenham, England: 
Edward Elgar, 2006. 

I wrote this essay as part of a two-year collaboration with a dozen other leadership scholars. We were 
trying to come up with a unified theory of leadership. Ironically, perhaps, we failed. We had too many 
different approaches and perspectives and interests. But we had a lot of fun talking and sharing ideas, and 
it was fascinating to speculate about the roots of leadership in our past. 
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Stories about heroes and leaders must be as old as as language and art: at least 30,000 years and perhaps 
70,000 years old or more. The first stories were spoken, passed on 
from storyteller to storyteller across generations. These earliest 
stories, through the vicissitudes of time and fortune, are vanished 
(though perhaps a few echoes survive in folk or fairy tales). Our 
oldest known, which is to say written, stories concern the gods and 
rulers of cities and realms in the ancient Near East, and in particular 
Mesopotamia—the land “between the rivers” of the Tigris and the 
Euphrates, in what is today Iraq. This region is known as the “cradle 
of civilization.” Agriculture and cities arose here about 10,000 years 
ago, unleashing a wave of innovations and discoveries that 
included, about 6,000 years ago, the invention of writing, currency, 
and banking. Cities made it possible for people to accumulate more 
and more power and wealth—but they also became ever more 
tempting targets for rival cities and nomadic raiders.  

Thus the early rulers of Near-Eastern cities were strong and crafty warriors who made fortifications and 
war their first duties. Cities strong enough to survive gradually grew by conquest, becoming history’s 
first empires. But power is a sword that cuts both ways: as cities grew wealthier their inhabitants grew 
more anxious, seeking to protect their wealth by taming the power of nature, the power of the gods, and, 
not least, the power of the fierce men who ruled them—like Gilgamesh of Uruk. 

BIBLIOGRAPHIC NOTE . For imagination in prehistory, see Randall White’s Prehistoric Art: The Symbolic Journey of Mankind 
(2003).  For the beginnings of civilization, see William E. Dunstan, The Ancient Near East (1997), Daniel C. Snell, Life in the 
Ancient Near East, 3100-332 B.C.E. (1998), and Virginia Schomp, Ancient Mesopotamia: The Sumerians, Babylonians, And 
Assyrians (2005). More scholarly is Hans J. Nissen, The Early History of the Ancient Near East, 9000-2000 B.C. (1990). 
Michael Roaf, The Cultural Atlas of Mesopotamia and the Ancient Near East (1990), has many pictures and maps. A good 
primary-source collection is Mark Chavalas, ed., The Ancient Near East: Historical Sources in Translation (2006). On 
Gilgamesh, a comprehensive critical edition is Andrew R. George, The Babylonian Gilgamesh Epic: Introduction, Critical 
Edition and Cuneiform Texts, 2 vols. (2003). 

Week 2. Gilgamesh (Essay 1 due Thursday, Feb. 1) 

READING.  Gilgamesh. Trans. David Ferry. New York: Farrar, Straus and Giroux. 

Mon 1/29. Intro & 3-28 Wed 1/31. 29-64. RP 1 due Fri 2/2. 65-92 

Gilgamesh, the greatest hero of ancient Near Eastern cultures, was likely modeled on a king who ruled 
the city of Uruk in southern Mesopotamia (modern Iraq) around 2600 BC. Gilgamesh was the subject of 
many stories and legends over many centuries. This translation is based on 12 cuneiform clay tablets 

found in the library of the Assyrian king 
Ashurbanipal (r. 668-627 BC). By the 
time this text was preserved, Gilgamesh 
was a legendary figure as distant from 
that time as Christ or Caesar is from us. 
The text reveals intriguing parallels to 
familiar stories, like the Flood in 
Genesis. But it is also a very human story 
of friendship, mortality, grief, and the 
urge to remember and be remembered. 

For a fascinating reconceptualization of Gilgamesh as a graphic text, see Gordon McAlpin, “Steven Mitchell on Gilgamesh.” 
Stripped Books (strippedbooks.com). January 15, 2007. <www.strippedbooks.com/comics/stripped03/gilgamesh01.html> 
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About a thousand years after the historic Gilgamesh lived, the Israelites or Jews enter the picture as one 
of the Semitic groups or tribes living in the ancient Near East. At least in Jewish tradition, the Exodus 
from Egypt marks the moment when the Israelites emerge as a unified people or nation. Known clues to 
such an event are scanty, at best, but many scholars believe that if something like the Exodus occurred, it 
happened around 1400 BC, give or take a couple of centuries. 

The story of the Israelites is told in the Tanakh (what Christians call 
the Old Testament), which is both a holy book and a history book.It 
relates not only the creation of the world and God’s very active role 
in early history, but also the wanderings and travails of the Jewish 
people across the Near East. Some parts of the text are surely very 
old (for instance, Deborah’s victory song in Judges 5:23-27), but 
most scholars believe that the bulk of the text was written between 
the 5th and 2nd centuries BC. 

Besides God, the central figure of the Old Testament is Moses. 
According to orthodox tradition, Moses wrote the first five books of 
the Bible, the Pentateuch (from the Greek for “five books”). Moses 
delivered the Israelites out of bondage in Egypt, led them through 
forty years in the wilderness, and gave them a home in the promised 
land. More than any other human leader, Moses established the 
Jewish faith: monotheism, a new covenant with God, the Ten 
Commandments, a host of detailed rules and laws, a strongly 
patriarchal image of divine and of human leadership, and above all a 
strong sense of identity as a uniquely chosen people. 

BIBLIOGRAPHIC NOTE . For general history, see the texts on the the ancient Near East cited above. Among many translations of the 
Pentateuch, an outstanding recent version is Robert Alter’s The Five Books of Moses: A Translation with Commentary (2004). 
Marc Zvi Brettler’s How to Read the Bible (2005) ably lays out the “historical-critical” approach to the Bible. There is scant 
historical information available on Moses, but that didn’t stop Sigmund Freud from writing his imaginative, mischievous Moses 
and Monotheism (1939). Finally, for a general, brief study of the Jewish people from ancient times to the present, see Paul 
Johnson’s A History of the Jews (1988). 

Week 3. Genesis and Exodus 

M 2/5. Genesis W 1/31. Exodus F 2/2. Exodus 

Week 4. Leviticus, Numbers, and Deuteronomy 

M 2/12. Leviticus and Numbers W 2/14. Library session F 2/16. Deuteronomy 
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Western culture—its language, art, philosophy, education, science, and politics—derives in large part 
from ancient Greece. The era of classical Greece, from the sixth century BC to the death of Alexander in 
323 BC, a span of about two centuries, saw a flowering of intellectual achievement by figures like 
Pythagoras in mathematics, Aeschylus and Sophocles in theater, Phidias in art, and Plato and Aristotle in 
a range of inquiries from philosophy to natural sciences. Greece, with its agrarian and slave-owning 
economy, was by no means a modern society, but it is the land where modern conceptions of freedom, 
democracy, and the dignity and conscience of the individual were sparked. 

 
Charlton Heston as a bulked-up 

Moses in Cecil B. DeMille’s 1956 
blockbuster 
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Jim Caviezel as a bloodied, tortured Jesus in Mel Gibson’s 

controversial The Passion of the Christ (2004) 

 

While women had significantly less power and freedom in Greece than men did, 
Sophocles’ Antigone, written in the late 5th century BC, shows that artists and 
audiences could imagine a young woman standing up for her conscience and 
sense of justice against a king. 

BIBLIOGRAPHIC NOTE . A good recent overview of ancient Greek history and culture is Sarah B. 
Pomeroy et al., Ancient Greece: A Political, Social, and Cultural History (1999). Mary Beard and 
John Henderson offer an excellent introduction to art in Classical Art: From Greece to Rome 
(2001). And countering the false view of ancient Greece as a self-created culture, Thomas 
McEvilley powerfully argues for deep connections between Greek and Indian culture in The Shape 
of Ancient Thought: Comparative Studies in Greek and Indian Philosophies (2001). 

Week 5. Antigone (Essay 2 due Thursday, Feb. 22) 

M 2/19. Introduction and 1-21 W 2/21. 22-40 F 2/23. 40-58 
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Christianity, with about two billion adherents, is the world’s largest religion. It is the predominant faith 
of Europe, the Americas, Australia, and, increasingly, parts of Asia and Africa. Christianity is 
monotheistic, like Judaism, with which it shares an intimate connection. But Christians believe that Jesus 
Christ, fulfilling Old Testament prophecies, is the Messiah and the Son of God. Jesus Christ himself left 
no written works, nor are there any contemporaneous accounts of his life, or even concrete evidence of 

his existence. But in the decades and 
centuries following his life, some of his 
followers wrote accounts of his life, words, 
and works. These Gospels, along with 
some other texts, gradually came to have 
authority as the holy writ of the new 
religion—the New Testament. (Reflecting 
the widespread impact of Greek culture, 
the New Testament was written in Greek 
rather than Hebrew or Aramaic.) 

BIBLIOGRAPHIC NOTE . A good reference work on 
Christianity and other religions is Mircea Eliade, ed., 
The Encyclopedia of Religion, 16 vols. (1987). An 
excellent historical overview is Geoffrey 
Barraclough (ed.), The Christian World: A Social 
and Cultural History (1981). A good shorter volume 
is Paul Johnson, A History of Christianity (1985). 

Week 6. The Gospels: Matthew and John 

M 2/26. Matthew W 2/28. John F 3/2. Review 

There is no single set of writings that all self-identified Christians agree constitute the holy books of their 
religion. Mormons, for instance, believe that Joseph Smith discovered, with God’s help, additional 
books, including the Book of Mormon. But most Christians essentially agree on the contents of the New 
Testament. The first four books are the Gospels (literally, the “good news”) of Matthew, Mark, Luke, and 
John (though their actual authorship is, by scholarly standards, unknown). These four Gospels relate 
Christ’s life and teachings. The New Testament also includes a history of the early church after Christ 
(the Acts of the Apostles), letters from Paul and other Christian leaders to various congregations or 
individual Christians, and a book of apocalyptic prophecy, Revelations. 

 
Pericles, Athenian 

statesman and general 
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Islamic women praying 

BIBLIOGRAPHIC NOTE . An excellent scholarly introduction to the New Testament and the early stages of the Christian religion is 
Helmut Koester’s History and Literature of Early Christianity (2000). On the Bible itself as a printed text, see Christopher De 
Hamel, The Book: A History of the Bible (2005). 

Week 7. Revelations and the Gospel of Mary 

M 3/5. Revelations W 3/7. Mary F 3/9. Review 

READING.  The Gospel of Mary. The Gnostic Society Library. Gnostic Scriptures and Fragments. 
Retrieved Jan. 12, 2007. <www.gnosis.org/library/marygosp.htm. > 

The Gospel of Mary is one of many early Christian writings. Its date of composition is uncertain. It is 
remarkable for the role it gives to Mary Magdalene, as a leading figure among the apostles. To encourage 
the male apostles, who have become discouraged after Christ’s death, Mary imparts a vision of Christ’s 
teaching. In her telling, Christ’s teachings are Gnostic—that is, they emphasize mysticism, secret 
knowledge, and the existence of a deeper reality beneath the surface appearance of the world. 

BIBLIOGRAPHIC NOTE . Karen L. King, The Gospel of Mary of Magdala: Jesus and the First Woman Apostle (2003). 
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Islam, from an Arabic word meaning “submission” (to God), is the second-largest religion in the world 
after Christianity. It has over one billion adherents, the great majority outside the Arab world. Islam was 
revealed to Muhammad (c. 570-632), the “messenger” who brought Allah’s message (unfiltered, in the 
holy words of the Qu’ran) to the world. Islam has complex ties to Judaism and Christianity. The three 
religions are sometimes called the “Abrahamaic religions,” for all three have roots in the Near East, and 
trace their history back to the Old Testament patriarch Abraham (Genesis 11-25), who established a 
covenant with a single God. Muslims honor Moses and Jesus as important prophets in the Abrahamaic 
tradition. They view their faith not as a new religion discovered or brought by Muhammad, but as the 
restoration of Abraham’s ancient faith that had become distorted and corrupted over time. 

The Qu’ran, the Muslim holy book, consists of 114 suras, or chapters. Muhammad, inspired by God, 
recited them in Arabic and his companions recorded his spoken words. Since the Qu’ran is believed to 
record the actual words of Allah, conventional Islamic 
belief views the text as fundamentally perfect, and 
rejects any effort to read the text metaphorically or less 
than literally. Earlier Abrahamaic texts, including the 
Jewish Tanakh and the Christian Gospels, are accepted 
by Muslims as valid and important prophetic documents 
in their own right, but only the Qu’ran is entirely 
uncorrupted by human editorial hands. On the other 
hand, the way that the suras have traditionally been 
arranged by compilers and clerics raises its own 
complication: in the Qu’ran as it is traditionally 
assembled the suras are grouped according to length (to 
assist in memorization), rather than by chronology or 
other logical ordering. 

Usage note: In writing about Islam, use “Muslim” rather than “Moslem,” “Muhammad” rather than 
“Mohammed,” and “Qu’ran” rather than “Koran.” 

BIBLIOGRAPHIC NOTE . There is a vast literature on Islam. A good first guide is John L. Esposito, ed., The Oxford History of Islam 
(2000), though it covers Islam more from a cultural and political perspective than a religious one. A sharp old study of Islam’s 
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Leonardo da Vinci’s Vitruvian Man (1490) 

 

founding figure is Maxime Rodinson’s Mohammed (1971). An excellent collection of primary sources from the early years of 
Islam is Bernard Lewis, ed., Islam: From the Prophet Muhammad to the Capture of Constantinople (1987). More recently, two 
divergent views of Muhammad can be found in Karen Armstrong’s respectful Muhammad: A Prophet for Our Times (2006), and 
Robert Spencer’s critical Muhammad: Founder of the World’s Most Intolerant Religion (2006). 

Week 8. Koran (Essay 3 due Thursday, March 22) 

M 3/19. Suras 1-3 W 3/21. Suras 4-7 F 3/23. Suras 8-15 

Week 9. Koran 

M 3/26. Suras 16-25 W 3/28. Advising Day: no class F 3/30. Suras 26-43 

����������!��
���
��������
������������������

The Renaissance, or ‘Rebirth,’ was a time of immense change 
and experimentation in thought, politics, art, and economics in 
Europe. From the early fourteenth century to the late sixteenth, 
first in southern Europe, and then spreading northwards, the 
Renaissance provided the grounds for a ‘humanistic’ 
orientation to life—a new interest in men and women and the 
potentialities of human identity and power, and a new 
commitment to exploration and discovery through science and 
imagination. (Modern historians often prefer the more neutral 
term ‘Early Modern,’ because ‘Renaissance’ is so powerful 
and evocative a word, and falsely implies a rupture with what 
had gone before.) 

Indeed, the Renaissance represents not a break with the past, 
but a reorientation to the meaning and lessons of the past. 
Much of the novelty of Renaissance thought comes precisely 
from the interest of individual writers and artists in jumping 

further back into the past, to classical Greece and Rome. The two Renaissance or Early Modern writers 
we’ll read, Machiavelli and Shakespeare, both drew deeply on classical texts and ideas to explore new 
ideas about people and power. 

In terms of leadership, the Renaissance marks a time of increasing challenge to settled orders, due in 
large part to innovations in technology, economics, and politics. Technologically, Gutenberg’s invention 
of moveable type in the middle of the 15th century changed the meaning of books. They went from being 
single manuscripts, laboriously copied one at a time and the prized possessions of an elite, wealthy class, 
to being the inexpensive commodities of an increasingly broad middle class reading a dizzying profusion 
of printed texts. (In other words, the printing press was the Internet of the Renaissance.) Economically, 
the rise of banking and early capitalism in the Renaissance meant that a new power nexus—bankers and 
merchants—were emerging to challenge the old power hierarchies of church and king. Politically, the 
spread of literacy and of capitalism created a broader, more active middle class, gradually expecting—
and claiming—more political power. All of these forces made the Renaissance a time of change for 
princes, who accepted or resisted the new forces in a variety of ways. Thus to read Machiavelli or 
Shakespeare on kings and princes is to read studies in the anxieties of leadership. 

BIBLIOGRAPHIC NOTE . The classic history is Jakob Burkhardt’s magisterial 19th-century work, The Civilization of the 
Renaissance in Italy (1878). A recent accessible text is Paul Johnson’s short study The Renaissance (2000). 
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Cesare Borgia 

 (Altobello Melone, c. 1513) 

 

Week 10. Machiavelli, The Prince 

M 4/2. Intro & chs. 1-8 W 4/4. Chs. 9-18 F 4/6. Chs. 19-26 

Niccolò Machiavelli (1469-1527) was a Florentine writer and diplomat. He was a contemporary of 
Leonardo da Vinci, and lived in Renaissance Italy, a time and a place of political instability and creative 
genius. During Machiavelli’s lifetime Italy was not a single country (Italy was not unified until the 19th 
century), but a patchwork of little kingdoms, duchies, principalities, papal states, and republics. 
Machiavelli’s Italy was riven by petty conflicts, intrigues, and shifting alliances. Armies were for the 
most part weak and useless—either showy but empty pageants trying to echo knightly splendor, or half-
hearted mercenary forces that fought just hard enough to get paid. The strongest power in Italy was 
France, the powerful northern neighbor that had invaded the Italian peninsula in 1494 and dominated 
Italian politics during the rest of Machiavelli’s lifetime. Besides France, Italians like Machiavelli gazed 
with anxiety at nearby Turkey, a powerful and expansion-minded Muslim nation.   

Machiavelli’s own beloved Florence (he was an intensely patriotic 
Florentine and Italian—see the famous last chapter of The Prince) 
was one of the more powerful and ambitious Italian states, but itself 
was marked by instability in Machiavelli’s lifetime: the longtime 
ruling family, the Medici, had been thrown out in 1494, when 
Machiavelli was a young man, and Florence became a free republic. 
Machiavelli served the Florentine republic in a series of political and 
diplomatic posts. But the aristocratic Medici rulers were restored to 
power in 1512, and Machiavelli fell from grace. He was tortured and 
exiled to his country estate outside the city, and spent the rest of his 
years grasping at the fringes of power. He wrote The Prince during 
his exile, and it is generally seen as a kind of employment letter for 
the new Medici ruler of Florence. (It didn’t work.) 

Machiavelli’s other famous work of political analysis is his 
Discourses on Livy, his meditation on the history of the Roman 
Republic. That work is much longer, and in it Machiavelli makes 
quite plain his preference for republics over principalities. Thus 
scholars have tended to dismiss The Prince as a less serious, 
somewhat insincere book. But the hold that Machiavelli’s Prince has on the popular mind—it is probably 
the single most famous book on politics ever written—indicates that it is worth reading, and reading 
carefully. In The Prince Machiavelli provides advice on how to succeed as a leader. But his advice is so 
brutal and sometimes shocking—“Machiavellian,” as his name has come to signify—that many have 
wondered if he was serious. Whether he was or wasn’t, The Prince is a seminal text for how modern 
leaders—and followers—think about and participate in the phenomenon of leadership. 

BIBLIOGRAPHIC NOTE . Probably the best English-language collection of Machiavelli’s writings is Allan Gilbert’s three-volume 
collection, The Chief Works and Others (1965). More recent translations by Harvey Mansfield of The Prince (1985) and The 
Discourses on Livy (1996) are also highly recommended. Two excellent recent biographies are Sebastian De Grazia’s 
Machiavelli in Hell (1994) and Maurizio Viroli’s Niccolò’s Smile (2002). Among many fine studies of Machiavelli’s thought, 
three classics bear careful attention: Leo Strauss’s Thoughts on Machiavelli (1958), Sheldon Wolin’s essay on Machiavelli and 
“the economy of violence” in Politics and Vision (1960), and Hanna Pitkin’s Fortune Is a Woman (1984), a fascinating feminist 
reading. Finally, a collection of essays on Machiavelli’s literary works, The Comedy and Tragedy of Machiavelli, edited by 
Vickie Sullivan (2000) is also recommended. 
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Joseph Fiennes as the young Bard in Shakespeare in Love 

(1998) 

Week 11. Shakespeare, Hamlet 

M 4/9. Act 1 W 4/11. Act 2 F 4/13. Act 3 

William Shakespeare (1564-1623) was born in the same year as the Italian astronmer Galileo Galilei, and 
had as profound an impact on culture as the Italian astronomer had on science. Shakespeare grew up in a 
small English town, Stratford-on-Avon, and moved to London as a young man in the early 1580s. A poet, 
an actor, and a playwright, he became the most popular and respected dramatist in London. He wrote 
more than 30 histories, comedies, and tragedies, growing wealthy on their commercial success. 
(Shakespeare was a successful businessman, one of the co-owners of his theatrical company.) 

Hamlet, written in or very near 1598, is 
Shakespeare’s most famous play. Typically, 
Shakespeare took an existing story and 
reshaped it. The earlier story can be traced 
back through a lost Hamlet from the 1580s, a 
popular French collection of tragic stories 
(Belleforest’s Histoires Tragiques) itself based 
on an Italian collection, and beneath it all the 
medieval chronicles of the Danish historian 
Saxo Grammaticus. To this narrative structure 
Shakespeare added bits and pieces inspired by 
a myriad of other sources. In his reworking of 
the play, Shakespeare took the familiar frame 
of a revenge tragedy, one of the most popular 
genres on the Elizabethan stage, and turned it 
into something much more complex: an 
investigation of power, politics and identity in 
a Renaissance court. The play’s intricate 

patterns—martial fathers and anxious sons, rival contenders for power, friends who may not be friends, 
subordinated women weak to the point of invisibility in a patriarchal world—breathe life into 
Machiavellian themes of power, theater, and perception. 

BIBLIOGRAPHIC NOTE . There are several good modern editions of Shakespeare’s plays. I like the Pelican Shakespeare: the glosses 
(explanations for the many unfamiliar words) are helpful, handy, and minimally distracting. A fascinatingly different version of 
Hamlet is the First Quarto, published in 1603 and containing hundreds of differences, large and small, from the text we accept as 
the “true” one; a recent version of the First Quarto is edited by Kathleen Irace (2004). One of the best recent studies of 
Shakespeare is Harold Bloom’s Shakespeare: The Invention of the Human (1999). Another prominent contemporary critic is 
Stephen Greenblatt. His Hamlet in Purgatory (2002) and Will in the World: How Shakespeare Became Shakespeare (2004) treat 
the play and the playwright respectively. Peter Levi’s The Life and Times of William Shakespeare (1988) is a sturdy biography. A 
somewhat older book still serves as a good introduction to Elizabethan and Jacobean tragedy: Thomas McAlindon’s English 
Renaissance Tragedy (1980). Turning to a prior generation of scholars, two superb studies of Hamlet are Harry Levin’s The 
Question of Hamlet (1959) and the Polish critic Jan Kott’s brilliant essay, “Hamlet of the Mid-century,” published in 
Shakespeare Our Contemporary (1966). 

Week 12. Shakespeare, Hamlet 

M 4/16. Act 4 W 4/18. Act 5 F 4/20. Review 
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Bureaucratic power as institution, symbol—and target: 

The Pentagon before 9/11 
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The classical typology of governments, going back to Aristotle and the ancient Greeks, envisages three 
kinds of government: monarchy (rule by one), aristocracy (rule by a few), and democracy (rule by the 
many). Bureaucracy is a different kind of government, in its full form peculiar to our modern age. The 
word itself was invented in the 18th century and means, literally, “rule by offices and desks.” 
Bureaucracy is marked by rationality, hierarchy, division of labor, rules and permanent institutions. 
(Think Motor Vehicle Administration and you’ll have an excellent understanding of bureaucracy.)  

Traditional leadership is marked by its personal nature. In many of the texts we’ve read thus far, the 
personal qualities and charisma of a leader, or a challenger for power, play a big part in the text.  

But bureaucracy is marked by its facelessness, 
the way it replaces charisma and personal 
appeal with rules and impersonal procedures. In 
the modern world, bureaucracy has extended its 
reach into almost every aspect of our daily life: 
the rules and procedures for being a college 
student, applying for a job, getting married, 
getting medical care, and so on. More 
ominously, bureaucracy in the 20th century 
made possible the construction of powerful 
machineries of control, persecution, and killing, 
exemplified by Stalin’s show trials and purges 
in the Soviet Union in the 1930s, and the 
German Holocaust of the 1940s. 

One of the hallmarks of modernity is that all 
citizens, from their youth, are steeped and 
schooled in bureaucratese. Words are the most 
powerful tools we have for structuring our 
perceptions of reality, for establishing our 
understandings of agency, responsibility, and 
causation, and for sharing these with others. 
Bureaucracies are by definition and conception faceless and largely personless—the position matters far 
more than the person—so it is not surprising that the words that bureaucracies habitually employ 
deemphasize the personal, and emphasize the impersonal. In many ways this is a sensible shift. But when 
it comes to the moral dimensions of leadership—power and obedience and resistance and individuals 
thinking for themselves—the tendency of bureaucracy to create a language, and thus a moral terrain, 
without individuals should put us on guard. 

BIBLIOGRAPHIC NOTE . The classic student of bureaucracy is Max Weber, a German sociologist whose century-old work is still 
read today, in collections like Gerth and Mills’ From Max Weber. A respected recent scholarly work is James Q. Wilson’s 
Bureaucracy: What Government Agencies Do and Why They Do It (1989). “Bureaucracy as nightmare” might be the subtitle of 
Franz Kafka’s posthumous novel The Trial (1925). More recently, Václav Havel’s 1965 play “The Memorandum” is a darkly 
comic exploration of the talismanic power of documents in a Soviet-era bureacratic culture. The chillingly ordinary appearance of 
evil in a bureaucratic setting is explored by Hannah Arendth in Eichmann in Jerusalem (1963), a book that coined the phrase 
“the banality of evil.” As for Stalin, the model of Koestler’s unseen “Number One,” a good recent study is Simon Montefiore’s 
Stalin: The Court of the Red Tsar (2004), which explores Stalin’s private life as well as his public crimes. Putting Stalin in larger 
context is the startling French publication, The Black Book of Communism: Crimes, Terror, Repression (1997), by the historian 
Stéphane Courtois and others—essentially a ledger of the tens of millions killed by communist regimes in the 20th century. 
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The 43rd president, George W. Bush 

Week 13. Koestler, Darkness at Noon (Essay 4 due Thursday, April 26) 

M 4/23. Part 1 W 4/25. Part 2 F 4/27. Parts 3 and 4 

Arthur Koestler (1905-1983) was born in Hungary and later became a British subject. He wrote books on 
many subjects, from history and politics to philosophical speculation, but his most famous book is 
Darkness at Noon (1940). The novel is a fictional account of Stalin’s purges in the Soviet Union. In the 
1930s Koestler had been a staunch communist, like many other intellectuals. But as the horror of Stalin’s 
tyrannical rule became clear, Koestler’s faith in “the god that failed” (the title of a famous 1949 
collection of essays on communism’s fall from grace) was shattered. Darkness at Noon, which takes its 
title from the account of the crucifixion in Matthew (27:45), tells the story of Rubashov, who devoted his 
life to helping the leader, “Number One,” gain power, but who in the end is put on trial and tortured by 
“Number One.” It is not enough for Rubashov to be convicted of crimes he did not commit: the 
inexorable logic of the system he helped create, and the leader he helped establish, is that Rubashov must 
admit his own guilt. 

Week 14. Leadership after 9/11 

M 4/30. Orwell and 9/11 America W 5/2. Last day of class  

READING.  George Orwell. “Politics and the English Language.” The Orwell Reader. New York: 
Harcourt, Brace, 1956. 55-66. 

READING.  Media Matters. “Limbaugh touted ‘Club G’itmo, the Muslim resort.’ ” June 17, 2005. 
<http://mediamatters.org/items/200506170004> 

READING.  Richard Benedetto. “Bush Defends 
Interrogation Practices: ‘We Do Not Torture.’” USA 
Today. November 7, 2005. 
<www.usatoday.com/news/washington/2005-11-07-bush-
terror-suspects_x.htm> 

READING.  Miles, Steven H. “Abu Ghraib: Its Legacy for 
Military Medicine.” The Lancet 364.9435 (August 21-27, 
2004): 725-9. 

READING.  Parry, John T. “The Shape of Modern Torture: 
Extraordinary Rendition and Ghost Detainees.” Melbourne 
Journal of International Law 6 (2005): 516-33. 

READING.  al-Dossari, Jumah. “A Voice from Gitmo’s Darkness.” Op-ed. Los Angeles Times. January 12, 
2007. <www.latimes.com/news/opinion/la-oe-dossari11jan11,0,4240384.story?coll=la-opinion-center> 

Does the United States torture captured terror suspects as a matter of policy? This hard question deserves 
seroius thought. In the wake of 9/11, President George W. Bush has led a rethinking of America’s 
traditional position on the Geneva Conventions and the way it treats enemy combatants. These readings 
explore how post-9/11 America detains and treats some categories of prisoners. 

BIBLIOGRAPHIC NOTE . 2006 saw several important books published on the topic of whether the United States employs a 
deliberate policy of torture as part of its “Global War on Terrorism” (GWOT). Stephen Grey draws on extensive anonymous 
sources to report some of the CIA’s GWOT activities in Ghost Plane: The True Story of the CIA Torture Program (2006). 
Joseph Margulies, a law professor and civil-rights lawyer, dissects the Bush Administration’s GWOT legal strategies in 
Guantanamo and the Abuse of Presidential Power (2006). Steven Miles has turned the article we will read about the role of 
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doctors in American torture programs into a book, Oath Betrayed: Torture, Medical Complicity, and the War on Terror (2006). 
Finally, a searing account by an innocent man caught up in the Kafkaesque shadow-world of Guantanamo is Enemy Combatant: 
My Imprisonment at Guantanamo, Bagram, and Kandahar by Moazzam Begg (2006). 

Week 15. Finals Week (Optional Essay 5 due Thursday, May 10) 

No final exam 
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CNW 251-10 

Guidelines for Oral Presentations 

 
Each student will make two oral presentations during the semester. These short (3-5 minutes) 
presentations will take place one per class session, at the beginning of class. The first is an 
individual presentation. The second is a team presentation by three students. 
 
What to do. Students are expected to find (or make) a text, image, song, video, website, or 
movie. The student should be prepared to pass out a picture or copy of the artefact, or project it in 
the classroom. 
 
What to say. Students have considerable latitude in what kind of image or other artefact to 
present, and what to say about it. The only rule is that the artefact, and the presentation, must 
relate to the course’s theme of “imagining leadership.” The presentation should be interesting, 
informative, and relatively polished. You may use notes, but do not simply read a paper you have 
written (unless you’re very good at this rare skill). 
 
What (not) to write. Oral presentations do not need to include a written component. 
 
Grading. Oral presentations will be graded on content and delivery. 
 
Tips. Be ready to go at the beginning of class. Don’t fumble with the projector, computer, or 
remote, after class has started. As for the presentation itself, keep it simple: at a maximum, three 
or four key points. 
 
Individual presentations 
 

2/19.  Hale 
2/21.  Sarlo 
2/23.  O'Connell 
2/26.  Brown 
2/28.  Thornton 
3/2.   Wagner 
3/5.   Perret 

3/7.   Clark 
3/9.   Babnew 
3/19.  Flerlage 
3/21.  Love 
3/23.  Hart 
3/26.  Shore 
3/30.  Peele 

4/2.   Crawford 
4/4.   Hofler 
4/6.   Trumble 
4/9.   Parks 
4/11.  Cwik 
4/13.  Eshbach 

 
Team presentations 
 

4/16.   Hale, Sarlo and O’Connell 
4/18.   Brown, Thornton, and Wagner 
4/20.   Perrett, Clark, and Babnew 
4/23.   Flerlage, Love, and Hart 
4/25.   Shore, Peele, and Crawford 
4/27.   Hofler, Trumble, and Parks 
4/30.   Cwik and Eshbach 
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Prompt Sheet for Essay 1 (on Leadership in Your Lif e) 

Due Thursday, Feb. 1 
 

A note on turning in essays: A stapled hard copy of your essay is due in my office-door mailbox 
(Daly 205) by 1 pm on the Thursday the paper is due. Late papers will be penalized one grade, 
with a further one-grade reduction for each day the paper is late. In addition, you must submit 
an electronic copy of the essay to turnitin.com, using our Blackboard website, by the same time. 
If you are unexpectedly away from campus, you may email me your essay by 1 pm. 
 
Format: MLA (see Hacker’s A Writer’s Reference, especially the sample MLA paper, to get the 
details right) 
 
Length: 3-4 pages 
 
Style advice: read the introduction and the first two chapters of my book The Nuts and Bolts of 
College Writing for some thoughts on concision, clarity, and the virtues of plainness. 
 
Grading rubric: Content, organization, style, and mechanics each make up 25% of the grade. 
 

 

Required Topic 

Although we have barely begun to study leadership or read the texts in this course, but you 
already know quite a bit about our topic. How have you experienced leadership? Probably, at this 
point, mainly as a follower or as an observer in school, clubs, teams, or circles of friends. 

Please reflect on leadership moments or situations that you’ve been involved in, or have 
personally witnessed. Draw on your own eyes and your own observations, not what others have 
told you. Don’t write about politics, for instance, based on opinions or news stories. 

Good choices: leadership in a classroom, on a sports team, in the Boy or Girl Scouts, in a church 
or social group, or in a close-knit circle of friends. If you’ve had fairly extensive experience in a 
workplace, perhaps your interactions there, and your experiences with a particular boss or 
manager, will be useful. Don’t write about leadership in your family, as this is complicated 
terrain we’re not ready to navigate (maybe by the time we read Hamlet we will be!). 

Leadership often involves conflicts. If you are thinking about leadership in a classroom, for 
instance, the obvious leader—the teacher—may not be the only person playing a leadership role. 
A particular student may rise up as a kind of shadow-leader, a rival. Maybe this will help your 
thinking about the kinds of leadership situations you have seen or been part of. 

Avoid generalities. Pick a specific person, group, moment, or event. Work through it, exploring 
who led, who followed, for what reasons, and what happened as a result. 

You don’t need to do outside research for this paper, so it is likely that it won’t have any citations 
(unless you draw on my essay or Gilgamesh). 
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Prompt Sheet for Essay 2 (on Gilgamesh  or the Old Testament) 

Due Thursday, Feb. 22 
 
 
Writing Center: Plan on completing one of your Writing Center required visits for this paper. 
That means you need to have a complete draft, or close to it, when you go. 
 
Format: MLA 
 
Length: 4-5 pages 
 
Style advice: Read chapters 3-5 of The Nuts and Bolts of College Writing for some thoughts on 
crafting sentences and passages that keep your reader happy. 
 
Grading rubric: Content, organization, style, and mechanics each make up 25% of the grade. 
 

 

Possible Topics 

1. Re-read “Leadership and the Human Condition” in light of Gilgamesh. Does the essay 
shed light on the story? 

2. With regards to Gilgamesh, explore one or more of these questions: Gilgamesh the leader 
is both a solution and a problem for his people. What is the problem? What role does 
Enkidu play in dealing with this problem? What does the epic suggest about the relations 
between a leader and his followers? What does the epic suggest is the point or function or 
achievement of great leaders? (You may wish to reach back to my essay on “Leadership 
and the Human Condition” to explore some of these questions.) 
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Prompt Sheet for Essay 3 (on Antigone  or the New Testament) 

Due Thursday, March 22 
 
Writing Center: Plan on completing the second of your Writing Center required visits for this 
paper. 
 
Format: MLA 
 
Length: 5-7 pages 
 
Style advice: Read the final three chapters of The Nuts and Bolts of College Writing for some 
thoughts on using sources, building paragraphs, and framing the whole essay. 
 
Grading rubric: Content, organization, style, and mechanics each make up 25% of the grade. 
 

 

Possible Topics 

1. Do you think Sophocles wants us to side with either Antigone or Creon? What clues does 
the text offer us, in your opinion? 

2. One can regard both Creon and Antigone as representing solutions, but also problems, for 
their city. Explain. 

3. Does Antigone help us think about gender in a particular way? Does it provoke questions 
or provide answers? 

4. Choose one of the Gospels we read, and explore its treatment of the relations between 
Christ and his apostles. 

5. Explore the figure of Mary Magdalene in the “official” gospels, and in the Gospel of 
Mary. 

6. Compare the view of Christ in two or more of the Gospels we read. 

7. Have another idea? Talk with me. 



 21 

CNW 251-10 

Prompt Sheet for Essay 4 (on the Qu’ran, The Prince , or Hamlet ) 

Due Thursday, April 26 
 
Writing Center: If you haven’t completed your Writing Center obligation yet, make sure you do 
so with this essay. 
 
If you have already completed your Writing Center obligation, you may write this essay 
collaboratively with another student. Keep in mind that this may end up being more work than 
writing it on your own—but it may also be a lot more fun and enlightening! 
 
Format: MLA 
 
Length: 5-7 pages 
 
Style advice: Browse The Nuts and Bolts of College Writing 
 
Grading rubric: Content, organization, style, and mechanics each make up 25% of the grade. 
 

 

Possible Topics 

1. What picture of Muhammad as a leader emerges from our readings in the Qu’ran? 
Remember to pay at least as much attention to relations with others as to individual traits. 

2. In your reading, what picture of leadership emerges from the pages of The Prince? 

3. The Prince is most often thought of as a manual for leaders. But it can also be considered 
as a manual for how to be a follower. From this perspective, what does Machiavelli say 
about followers? It might be argued that his advice about being a “good” follower is more 
nuanced than simply obeying the leader. What is his advice, in your opinion? What kind 
of followers  

4. Does Machiavelli’s Prince help us make sense of Elsinore and the world of the play? 
How? 

5. Women don’t have a lot of room in Hamlet to play active roles. What function(s) do 
Gertrude and Ophelia have in the play? 

6. Who are the lions in Hamlet, and who are the foxes? Is anyone both? 

7. Several qualities—friendship, loneliness, trust, doubt—are important in Hamlet, and have 
also emerged as important some of the other texts we have read. Pick one or two of these 
qualities and explore their significance across at least two different texts. 

8. Have another idea? Talk with me. 
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Prompt Sheet for Optional Essay 5 (Integrative Essa y) 

Due Thursday, May 10 
 
Format: MLA 
 
Length: 8-10 pages 
 
Style advice: Browse The Nuts and Bolts of College Writing  
 
Grading rubric: Content, organization, style, and mechanics each make up 25% of the grade. 
 

 

Required Topic 

This is an optional paper, for students who want to replace their one or two lowest graded essays. 
Keep in mind, of course, that there is no guarantee you’ll earn a higher grade, so think carefully 
before undertaking this work. It is due the Tuesday after final exams, so you will have a lot of 
other things occupying your mind while you’re trying to write it. 
 
This is an integrative essay. The assignment is to draw on at least five of the semester’s readings 
and show some connections or tensions between them. What common situations, actions, 
problems, or questions do you discern? What aspects of leadership do these texts, or some of 
them, have in common?  
 
For example, one of the themes we’ve discussed extensively in class is memory—the urge to 
remember and be remembered. You may wish to write about leadership and memory across these 
texts. But there are many other interesting themes you may think of and wish to explore. 
 
If you do this assignment, you must include Darkness at Noon in your exploration. 
 
The texts we’ve read: 
 

�  “Leadership and the Human Condition” 
�  Gilgamesh 
�  Antigone 
�  The Old Testament, and in particular the Pentateuch 
�  The New Testament (and the Gospel of Mary) 
�  The Koran 
�  The Prince 
�  Hamlet 
�  “Politics and the English Language” 
�  Darkness at Noon 
�  The torture readings 


